English Language




GCSE Enalish Language

A-Level English Language is
not GCSE English Language

Analysing texts looking
for writer's methods

Writing: creative and
non-fictio

A-Level English Language

Analysing how the language used to
represent a subject is influenced by
contextual factors.

Child language acquisition: spoken and
written

Language diversity: accent/dialect, gender,
social group, and world English.

Language change: how and why does
language change over time.

Language investigation: on a topic of your
choice

The power of
storytelling/persuasion/information.




Why English Language?

The learning priorities that executives and hiring
managers value most highly cut across majors.

Very Important* Skills for Recent College Graduates We Are Hiring

[ W Business exccutives M Hiring managess ]

Able to effectively BIEL T ol
communicate crally

Critical thinking/analytical BIEL TR0l
reasoning

Ethical judgment and T Pl
decision-making

Able 10 work effactively in 7
eams
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Able to work independently
[prioritize, manage time)

Self-motivated, initiative,
proactive: ideas/solutions

Able to communicate BT 2L
effectively in writing

Can apply knowledge/skills
to real-world settings
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® 8.10 ratings on a 050-10 scale, 15 outcormes tested




Main aims of the course

You will learn that:

» Language is not neutral and can be used to shaped a specific representation, identity,
group, event...

» Language use can be influenced by context, who is speaking, what they are speaking
about and why they are speaking.

» People have different opinions about what is good or bad spoken and written English.

Children acquire spoken and written language in different ways
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Why is English Language so important?
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Child Language Acquisition: spoken

CONPRDEE aTFROM IR T HiNdUINEE

How Children Learn
Language
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Child Language Acquisition: written

The Developmental Progression
Children’'s Writing
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Language Diversity: accent and dialect

Can any British English sociolinguists vouch
for the reliability of this chart? Also, which is
more common here in Brum?
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'It's had a lasting impact': students on being
bullied over their accents

Past and present university students talk about their
experiences of being made to feel out of place

‘It made feel like I did not belong’

Nina White, 26, from Stockton-on-Tees, studied
English and theatre at the University of Warwick

“It sounds ridiculous, but I only realised I had what
people regarded as a strong regional accent when I first
began my undergraduate studies. Mocking of my accent
was immediate and I was shocked at the perceptions of
people from the north-east. The perception of me was
that if I had a drink I would become aggressive and
scrappy, and this was all because I was from the north. I
am neither of those things




Language Diversity: gender

John G’ray Ph.D.
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#1 NATIONAL BESTSELLER

You Just Don'’t
Understand

Witerly fascnating
» clonsc o the fipld *

Forget Mars
and Venus
and Discover
the Truth
About the
Opposite Sex

DEB‘.ORAH
TANNEN



http://www.bookdepository.co.uk/Myth-Mars-Venus-Deborah-Cameron/9780199550999/a_aid=nymeth
http://www.bookdepository.co.uk/Myth-Mars-Venus-Deborah-Cameron/9780199550999/a_aid=nymeth

Language Diversity: social groups
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Language Diversity: world English

| THE CIRCLE OF
| WORLD ENGLISH

' One way of representing
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Language Change

Tomorrow, and
tomorrow, and
tomorrow; creeps
in this petty pace
from day to day,
until the last syll-
able of recorded
time. And all our

yesterdays have

lighted fools the
way to dusty
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Language Change

Like finding a needle in a
haystack

The simile has been used since the first
half of the sixteenth century, although its

earl i est appearance was
meadow’ and then ‘“a neeoc
hay’', ‘Dbottl e’ bei ng an

‘“bundl e of hay or straw’

The ‘haystack’ dates frc
half of the eighteenth century.




NEA: Language in Action

The aim of this area of study is to allow students to explore
and analyse language data independently and develop and
reflect upon their own writing expertise.

Assessment: Internally assessed coursework

It requires students to carry out two different kinds of
individual research:

a language investigation (2,000 words excluding data)
a piece of original writing and commentary (750 words each).

Students can choose to pursue a study of spoken, written or
multimodal data, or a mixture of text types, demonstrating
knowledge in areas of individual interest.




